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“Serving to Learn, Learning to Serve”

Spring 2015 • Volume 2, Issue 2

Asking the Questions
Useful Questions for Reflection and
Evaluation
The purpose of evaluating servicelearning is to determine whether the
service-learning program or project
has met its goals, and whether the
measured outcomes of the set of activities match the intended outcomes.
You can pose evaluation questions to
guide the overall process of learning
and reflecting. Questions can either be
definitive yes/no questions, or those
that examine the extent of change.
Sample evaluation questions:
●

●

What is the impact of participation in service-learning on the
community or those receiving
the service?
Are there differences in impact
based on participant characteristics such as demographics,
student achievement at the entry
of the program, and teacher
experience?

Your questions can encourage students to examine different aspects of:
The service-learning experience:
●
●

●

●

●

Level of focus: individual,
group, community, society
Chronology: what happened,
how will this affect your future
actions?
Facts and opinions: what happened, how does it make you
feel?
Type of knowledge learned:
subject
knowledge,
selfunderstanding, concrete skills
Positives and negatives: what
did I like, what did I not like? 

Effective Evaluations
Tips for Evaluating Service-learning

●

Student service-learning survey

●

Open-ended questions

●

Shorter survey

●

Pre- and post-tests

Service-learning offers students a
unique opportunity to grasp the complexity of classroom topics and explore
the theories and issues in the real world.

●

Reflective workshops

●

Consultations

●

Presentations

Traditional evaluation methods measure
knowledge gains, but in addition to
knowledge gain, service-learning students integrate their knowledge with
their service-learning project. One approach to evaluating students’ performance and knowledge is to assign journals or papers asking students to use
both their course content and service
experience. The service experience
facilitates and enhances the learning, but
it does not substitute traditional classroom learning styles.

Students can track their progress through
self-reflective activities, like doing goal
setting, reflective essays and a service
journal. These exercises are useful tools
that other stakeholders, including you,
can also use to evaluate themselves and
their experiences. 

It’s also useful to reach out to the agency
partner to assess how the student performed during the service project, and
this furthermore strengthens the servicelearning collaboration.
Reflection is another important aspect of
the evaluation process. Oftentimes,
reflection can be facilitated in one of the
three methods:

- Upcoming Faculty Events 27 April
Faculty-Community Lunch
Speaker: Mrs. LO MA Lai Wah, Anka
Fantastic Kitchen
——

21 May
Faculty-Community Day
Speakers: Joseph ERICKSON & Timothy K. STANTON
AM201
——

Faculty Mini-Grant: rolling
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Faculty Spotlight
Faculty Advice on Advising
Prof. CHEN Tingting
-BUS301 Strategic Management
-HRM352 Leadership and
Teamwork
-U.S. Delegation, 2015

For her strategic management courses, Associate Professor of Management, Prof. CHEN Tingting, asks her
students to raise questions and reflect
on what they have done by tracking
their projects and goals.

It’s a step-by-step process, Prof.
CHEN notes, including processes of
analyses, decision-making and action. Students are asked to go into
field bringing with them their course
content backgrounds to diagnosis and
implement their projects.
To assess how students do during
their service-learning projects, Prof.
CHEN meets with them frequently
for consultations so that she can examine whether they understand the
theories and can identify the issues a
company or service agency is facing.
She guides students to think about
how to recommend a solution to the
company or service agency.
In one of her past service-learning
courses, students engaged with the
Salvation Army store. Students were
tasked to help the business consider
how to resell recycled clothing, as
well as collect clothing for families in
need. Students had to network with
donors and even held a campus event
to collect books and clothes. The
project was so successful and the
collaboration so strong that a relationship developed between the Student Service Center and the Salvation
Army.
In her evaluations of service-learning
projects, students are asked to write a
report outcome to assess the report.
Leadership and teamwork skills are
also assessed. The written reports,
Prof. CHEN points out, are important
because they reflect the team dynamics and the theories learned.

Prof. CHEN’s strategic management
students learn valuable and applicable
skills like communication and tolerance. “Students struggle to communicate clearly,” Prof. CHEN says, but the
service-learning projects teach the students how to coordinate, organize and
balance the workloads. They learn how
to properly use e-channels. Students
also learn how to communicate with
external parties (such as the service
agency or the service target).
“Even those who are still struggling
with leadership may benefit [from the
experience] in the future,” through the
reflection process. “They learn why
they finally failed or succeeded.” Many
students, Prof. CHEN notices, apply to
continue their studies in leadership
development, or take on leadership
activities, such as in the hostels.
The self-reflection challenges students
to learn from the service-learning project, and they apply these values to their
future studies and actions. While the
courses are only a semester long, Prof.
CHEN points out that students need
time to develop their personal qualities.
And service-learning is the seed to start
that growth.

Student Sharing
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Hong Ting (on the right) with her classmate. This project
was for her BUS301 Strategic Management course.

the course, she noticed “details she had
ignored before.” Through PHI236, she
understood the real meaning of servicelearning through retelling the life-story
of the elderly She also learned about the
meaning to life.
PHI236 “was so near to our life and
daily life attitudes.” Hong Ting explains
that from listening to the story from the
professor, it reduced the distance, and
she could develop something like a
friendship with the professor.
The project also helped her to be more
outgoing and develop her communication skills. “It was an actual chance to
have practical, forgetful experiences
that can’t be found in other courses.”
For the reflection process, Hong Ting
wrote an article about her experience
with the elderly and enjoyed the opportunity to express herself freely.
“You can’t just understand theory without practicing,” Hong Ting said, “There
are other problems that are not similar to
what the theory means.”

Ms. WONG Hong Ting (pictured second from the right)
with her classmates on the fall 2014 Info Day.

Three S-L Courses, One Semester
In the first semester of 2014, Ms.
WONG Hong Ting enrolled in three
service-learning courses: PHI236 Contingencies and Necessities in Life,
HRM352 Leadership and Teamwork,
BUS301 Strategic Management. Now
in her final year Hong Ting went beyond most students to do three servicelearning courses because she wanted
“interesting life experiences.”
In her PHI236, she found during the
reflection process that if she “played the
movie again” of the memories from

The evaluation process in each class
helped Hong Ting realize the benefits of
her relationships with her teammates, as
well as the service recipients. But Hong
Ting also felt there could be improvements, like better open discussions with
her team or teacher, instead of just writing a report, which had too “similar
criteria that was difficult to define.” In
the end, the service-learning courses
helped Hong Ting reflect on the deeper
feelings of life, and to learn personally
through active participation. 
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